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Raising standards in English and Mathematics in Academies

October 2010

Academies which showed a significant improvement in 5+A*-C (E+M)%, were asked to provide information on how these results were achieved. 

This paper provides examples on how these Academies raised standards very quickly and provided confidence to stakeholders. All the Principals acknowledged the fact that some of these measures are short term and sustained improvement can only occur through embedding excellent practice. They are sent to you as examples of Principals’ own accounts of strategies they found successful last and this summer; and do not constitute official DfE guidance or recommendations.  
New material was added to this paper in September 2010, identifiable by red text

1. Context:

The first six academies in the table contributed to the 2008 or 2009 version of this document.  They all took over from predecessor schools that were well below the 30% ‘floor target’.  As might be expected, the trends are not always steady, but all the examples have raised the 5+A*-CEM result significantly and sustained or improved it further.
The last two on the list made very strong improvements from 2009 to 2010.

	%5+A*-C incl. En & Ma
	2006
	2007
	2008
	2009
	2010s/r

	Barnfield West Academy, Luton
	13
	16
	47
	54
	55

	Barnfield South Academy, Luton
	18
	18
	37
	36
	38

	Paddington Academy, London
	18
	25
	41
	35
	62

	Swindon Academy
	18
	20
	9
	26
	32

	Longfield Academy, Kent
	18
	25
	20
	35
	41

	Trinity Academy, Doncaster
	19
	40
	37
	55
	63

	
	
	
	
	
	

	Barnsley Academy
	6
	20
	14
	19
	51

	Ormiston Bushfield, Peterborough
	27
	25
	15
	21
	42

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Notes: 
Shaded figures are predecessor school results
s/r = self-reported 2010 results; previous years’ are validated
Apart from s/r, all above data is publically available
2. Curriculum organisation:  

- Increased to four maths lessons per week, but for focus group (rolling membership as results achieved in early entry) five lessons per week

- We found that GCSE Science supports target students in their maths better than BTEC Applied Science

- We developed our ability to react as yr 11 tracking and early entry results were coming in – if a student or a course was not looking as though it was going to provide appropriate outcomes the course was changed or the student was placed on an alternative course

- had a very effective KS3 which gives lots of time and lays foundations in maths and English ready for KS4 – whenever it starts.

- a concentrated focus on completing all coursework by Christmas – coursework from the predecessor school was checked and if not at target grade, then pupils given time to start from scratch

- the whole cohort were entered for the November examinations in E+M (used instead of a mock examination), all successful pupils in English who failed maths were re-timetabled for double maths and also the reverse for those successful in maths 

- G+T pupils continued to gain higher grades, or took statistics/concentrated on English Literature 
- an extended day was introduced for Year 11 and time allocated for targeted subjects

- extra E+M lessons were tacked on to the bottom of option groups for pupils who were struggling in certain areas and required extra tuition in E+M – mixed ability but concentrated on weak areas in both subjects – usually extra coursework time

- we used certain examination boards which offered higher percentage of marks linked to coursework

- modular maths now available broken down into 5x20% - easier for pupils to cope with – also we built in revision time before each module 

- for Year 10 coursework main priority gaining as high a percentage as possible

- dramatic increase in vocational options, Academies actually changed curriculum for Year 11 pupils so that they gained accreditation in other examinations e.g. OCR national IT (100% coursework); science OCR; health and social option; NCFE Enterprise (1xGCSE – pupils completed in 10 weeks!!)

- all pupils with second language entered for examinations in ‘mother tongue’

- carefully planned pathways for pupils, with early modifications for Year 11 pupils, sometime changing options

- wide offer of KS4 subjects (45) options, on and off site

- curriculum of choice starts at KS3 with various pathways into Year 10

- 3 year KS4 curriculum enabling pupils to ‘bank’ GCSEs and equivalents 

- programme of ‘additionality’ where pupils have options to take extra accredited courses during weekends, twilights and holidays e.g. ALAN, Key Skills L2, functional skills L2, wider key skills (residential), NCFE Enterprise

- focus on all coursework being completed to at least a satisfactory standard by February (2 grades above predicted grade)

- evaluation of all Year 11 courses and reduced courses that were affecting overall target – more English and maths provided 

- top up sessions provided for all students 

- revision sessions for pupils immediately before examinations with breakfast provided  

- students removed from weaker subjects at Xmas if not likely to achieve decent grade/ or non examination subjects to undertake a programme of 1:1 or small groups sessions in M+E – individual timetables required.  

3. Operational options:   

- Early morning support sessions with subject staff – with breakfast provided

- Students provided with all equipment needed in exams – this was to ensure that any disruption was minimised.

- Created a team of staff especially from the core subjects to work alongside Assistant Principal to plan and implement intervention strategy aimed at ensuring successful outcomes

- Held weekly National Challenge meeting involving key staff including Head of Maths, Head of English, key teachers, Head of Year and Mentors.

- Daily monitoring of attendance and relentless chasing of non-attendance.

- Have a targeted system of staff each ‘adopting’ one or two students and working with them on the gaps shown through their latest early entry sitting – done after the end of the normal day
- catch-up sessions available in E+M after school for certain topic areas and coursework

- whole cohorts taught by outstanding teachers, with support from other teachers TAs and SLT (this was where there was a tremendous shortage in E+M)

- video conferencing used with live lessons/recorded lessons for pupils in other sets – again utilising better teaching resources

- timetable suspended for Year 11 to support E+M lessons or coursework catch-up – also before examinations with certain topics targeted (happens also before KS3 SATs)

- revision sessions before actual examinations

- weekend sessions with paid staff

- holiday sessions with paid staff

- Year 11 cohort taken away for 3-5 days, concentrating on intensive E+M and outward bounds course

- study leave cancelled and revision timetable adopted

- targeted intervention into subject areas that were not performing

- master-classes set up for targeted pupils in all sets

- grouping and re-grouping students matched against the requirements of pupils and the skills of staff

- assessment for learning applied to the highest of standards

- risk-register for each individual student in Year 11 and intervention planned where necessary

- staff used to mentor targeted group (5/6) Year 11 pupils – mentors for all abilities

- use of ASTs and outstanding teachers - external resources also used
- September review day with all Year 11 pupils and parents 

- parental interviews in March for all border line pupils 

- My Maths made available to all students and advertised with parents – tasks completed linked to reward schemes

- revision books, calculators (M calculator paper) and coloured pens (E paper) made available  

4. Staffing:

- Identified a dedicated National Challenge Support Worker who adopts, supports and mentors key students
- Got staff to take a sense of pride and ownership in pushing forward on this key measure (5ACEM)
- Big drive by SLT to all heads of department to make them more aware of their responsibility in terms of ensuring all students in their curriculum achieved successful outcomes
- Over staffing in English and Maths allowed for very targeted small groups in terms of D / C students in the build up to coursework completion and exam preparation
- explanation to staff in September that curriculum would need to be very flexible to achieve immediate targets

- massive CPD intervention for staff and various ‘easy wins’

- ruthless determination to move on inadequate staff

- performance management used to move satisfactory teachers to good

- staffing skills audit to inform Principal on members of staff that could teach or support in E+M 

- SSAT support directed at E+M

- Education Start Up bid directed at supporting E+M

- ASTs were appointed to support E+M

- E+M consultants actually used to teach pupils!  

- SLT appointed on ‘grand’ titles to provide E+M strategy/support; SLT restructured to support E+M
- staff released to support coursework

- re-deployment of TAs to concentrate on supporting staff with targeted groups, with specific targets

- personal tutors employed for key E+M students – one to one support

- independent consultants used to evaluate and support

- development of the EAL resources, extra support for pupils with literacy issues 

- restructured student support focussing on student targets and intervention

- employment of councillors for pupils with specific issues

- senior mentors brokered extra support for individuals with specific difficulties

- targeted and rigorous monitoring and evaluation of lessons
- pastoral staff reorganised to push teachers back into classroom – retired police/firemen etc. trained up to support teachers on behaviour

- extra sets in maths And English, with constant reorganisation of groups against ability and type of teacher 

- curriculum mentors in E+M working with groups of about 6 C/D A/B borderline pupils – these could be university students taking gap year – contact local universities to advertise posts

- faculty targets set exclusively by SLT using FFTD ‘Best’ data in consultation with Head of Faculty

- displaying the SSAT Visualising the National Challenge Venn diagram continually in the staff room, referring to progress – interactive tool 
5. Ethos:

- A ‘can do’ attitude focussing on small steps of progress being evident throughout the journey.

- A ‘go to uni’ attitude.


- A big drive on creating an “in it together” attitude with year 11 students and parents

event at the start of year 11 highlighting the role they have to play in ensuring successful outcomes for their child. This was backed up later in the year with an event on how to support your child revise.


- behaviour systems linked to learning and were simple and immediate

- very high percentage of rewards used to celebrate success

- events organised at every opportunity to promote success and keep morale positive for staff and pupils

- prefect system created for self-policing

- assemblies increased and targeted to stress importance of educational success

- Heads of Year used to evaluate progress of pupils against targets – not behaviour 

- Human-utopia used for motivational coaching – very successful

- improvements to buildings; new uniform; 6th form places; quality of teaching improved dramatically; respect sessions; student voice; Year 11 prom; uncompromising management of behaviour

- after rehearsal examinations – school formally gave out envelopes and pupils who underachieved were told they had 6 months to make a difference 

- relentless language about success and grades – can do attitude 

6. Pupils:   

- We used a wide of a range of reward strategies – some linked to leavers prom: 

if students attended extra sessions or achieved beyond expectation then rewards were provided; often these were group rewards in terms of an outing etc to again build upon the “in it together” approach

- Engaged parents and offered rewards for their support – eg attending a holiday session provides a voucher for discount at the Year 11 Prom or on a trip

- Did all we could to help students believe; gave them detailed feedback on what they need to do to get that next higher grade; gave them rewards when they make that progress

- Provided exam warm-up session with breakfast on the day of the exam.

Make sure you run extra sessions in holidays especially when the exam comes immediately after a holiday

- every Year 11 student interviewed positively by Principal and targets re-set; pupils interviewed about changes in courses and benefits
- generate and communicate the idea that every pupil could get 5+A*-C
- a very wide intervention group was created and tightly evaluated by mentors on targets

- parental interviews/contact at regular intervals – parental guide to support pupils at home

- self assessment booklet given to Year 11 pupils to work with mentors – border line pupils 

- continual reinforcement about expectations and high aspirations through House and Year assemblies 

- regular rewards in E+M – linked to work undertaken beyond lessons

7. Assessment:

- Entered all students for the full linear GCSE in maths in June at the end of Year 10, November of Year 11, January of Year 11 (OCR) and June of Year 11.  All entries at Foundation and then when grade C is achieved at Higher.

- Celebrated success with the children and their families through this early entry process.

- all students re-tested (E+M) at the beginning of Year 11 to get ‘real’ ability knowledge – re-set and individual programme of support 

- continued assessment against potential by mentor and subject teachers – intervention appropriately assigned

- tracking system that drilled down to actual areas where pupils required support

- very wide target groups for 5A*-C+(E+M) and 5A*-C
- weekly tracking meetings looking at data and progress of target groups – intervention personal to pupils causing concern

- All students ‘given’ minimum targets by SLT for each subject linked to FFT ‘best’  (sometimes type A, sometimes type D) - highest possible grade either from KS2-4 or KS3-4; several academies go for “FFT Best plus 1” to raise expectations; FFT percentage chance of students gaining next higher grade is often quite good
The above information provides sensible and realistic options for other Academies to consider, the DfE would like to thank the Principals who provided these ideas for others.  We have had a great deal of feedback from numerous Principals who used a variety of these measures and linked this to improved GCSE results.    

It has been the intention to update this paper regularly so that others can contribute with examples of good practice.  If you would like to contribute to the above paper please inform me so that I can up-date the information.

At the time of writing, new government targets for school performance are not known; further subjects may be included in the general school targets, for example science.
Originator: Richard Bassett, DCSF Academies Adviser  
Updated 2010: michael.lovett@education.gsi.gov.uk
http://www.improveframework.org/raising-standards-in-english-and-mathematics
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